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In the first place a large per cent of teachers who enter 
eervice realize upon beginning their work that they need 
hel~. They recognize their own deficiencies. Other teachers 
who are well prepared in an academic sense lack interes~ 
in and knowledge of pedagogic arts. Moreover, the changing 
character of the demands, standards and procedures in 
education requires that teachers of a professional spirit 
or even those merely desirous of public approval, devote 
energyto keeping pace with the movements within their pro-
fession. There is still an other need for supervision and 
that is the need of unifying the aims of the teachers • 
Initiative on the part of the teachers will be encouraged, 
but the work of the ~achers must be corr elated and unified 
a if progress is to be made. Supervision has come into our 
schools in response to a press~ing demand for the improvement 
of teachers during their period of service and for the better 
training of teachers before they enter the teaching ranks. 
The ultimate reason for scientific supervieion 
is to insure educational progres~ In order that super-
vision be based on cer±ain underlying principles. Let us 
now look at some of these principles. 
D'. Some of the Underlying Principles of Supervision • 
1. Principles including the purpose of supervisl on. 
a. Adequate supervision Should increase 
1. Nutt, H. w., "The Supervision of Instruction", Ch. XV! 
Houghton Mifflin Co., Boston, New York, 1920. 
• 
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the efficiency of all who participate in 
the teaching work. 
b. It should enable the teacher to increase 
her efficiency through the elimination of 
her failures and the repetition of her 
successes. 
c. It should result in the growth of the 
teacher. 
2. Principles having to do with results. 
In thinking of these principles let us think 
of them especially in the field of reli giom 
education. First of all we must remember that 
supervision is a distinctly professionai function 
and can not be carried on by a member of the 
church board, pastor, treasurer, or by the 
ordinary superintendent. 
a. Supervision must be carried on by one who 
possesses requisite professional knowledge and 
technical skill. This knowledge must consist 
of the 
(1} Physiological growth of the child. 
( 2} Psychological basis for learning m d 
the psychological changes, as well as the 
methods and devices of teaching • 
b. The final responsibility should be vested 
~ 
in the execu t1 ve officer, in the case of ~the local 
• 
• 
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church this responsibility should be vested 
in a director of religious education. 
c. Responsibility must be delegated by the 
executive officer to all his supervisory 
assistants. This provides for freedom of 
action, for there wilE not be initiative 
unless there is some freedom. Real leader-
ship does not consist in dictation, for the 
true leader gets a followin g through personal-
ity rather than by demanding it. Ho"¥rever, the 
supervisory assistants mt~t be chec ked up at 
times. 
d. Supervision is a cooperative function and 
not a ~ercive one. If the supervisor fails 
to recognize that the teacher is an end to be 
respected, supervision becomes futile and 
coercive. The supervisor must have response 
and reaction from the one supervised. The 
supervisory process should aim to stimulate and 
extend successful qualities as well as to in-
hibit and modify weaknesses. The successful 
supervisor will influence her teachers by 
gaining their co nfidence. She wilJ oo more 
by stimulating the teachers to modify their 
defects than by using her authority. 
• • 
• 
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3. Principles Underlying the Supervision of 
the Course of Study. 
a. The selection and organizationof material 
for the co u rse of study into grades is the 
joint responsibility of the supervisory and 
the teaching staff. The people concerned 
with subject matter are the expert, the 
supervisor, and the teacher. 
b. The course of study should present the 
general or remote aim, and the specific or 
immediate aim fn the subject matter. In the 
religious education course of study there should 
be a series presenting ideal objectives and 
activity objectives, such as the ideal of 
honesty and the habit of being honest. 
c. The course of study should be detailed and 
specific, but not of such character as to 
preven t originality and initiative on the 
part of the teacher. 
4. Principles of Supervision Governing the Pro-
gress of Pupils. 
a. The supervisor must know and accept as a 
guiding principle, that pupils differ as to 
the nature of their intellect behavior and 
character. 
• 
• 
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b. The supervision of the progress of the 
child has as its objective the progress of 
the child through school at the maximum of 
rate that is poss1b1e for a child of that 
ability. 
c. Proper supervision necessitates detailed 
knowledge of the pupils under the care of the 
supervisor. The supervisor can do much more 
constructive work, and be of far more help to 
the teacher, if she understands the type of Child 
the teacher is teaching. 
d. The supervisory and teaching staff must 
adapt standards of promotion not for the 
maximum ability of the class, but to that 
abilit~ which will · eiJ.able the children to do 
the work of the advanced grade. 
5. General Principles Gbverning the Supervision of 
the Teacher. 
a. Appreciative criticism is of a much higher 
type than negative criticism. 
Criticism is an unbiased, scientific 
evaluation of the teacher. Su~vision as 
applied criticism is always selective of the 
judgments it presents and enforces. The 
selection should take into account both the 
attitude and the ability of the teacher under 
• 
• 
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supervision. 
b. Criticism must be sympathetic and m~t 
be based on mutual confidence between the 
teacher and the supervisor. 
A timid or inexperienced teacher may 
require a selection of appreciative judgments · 
which will encourage self confidence, correc-
tion being left till a later stage. 
A self confident and opinionated teacher 
may require criticism which points out weak-
nesses chiefly, thus making the teacher more 
open-minded to be t t er and new modes of pro-
cedure. Supervision of the best type takes 
the personal! ty ~,_nd indi v:!duHli ty of the 
tea cher ir. to account. 
c. Criticism must be based on a thorough 
consideration of the teacher's work. The 
smallest instl"uctiorJal unit is a whole rec1.-
ta tion in s. supervisors evaluation. The visits 
made by the supervisor must be thorotlgh enough 
to see the teacher in various sit~tions. The 
observation and criticism of the lesson unit 
is specially important because 1.t is usually 
the basis of discussion betweem the supervisor 
and teacher. The deeper the under s t anding, 
• 
• 
the more rational will be the estimate of 
worth. 
d. Criticism should be based on objective 
evidence. The critic must remember that 
10 
the judgments of criticism are alv1ays relative 
rather than abstract. Snap judgment is a 
thir1 g the supervisor must avoid, because it 
does not arrive at the truth and there is no 
foundation to build upon. 
e. Supervision should be proportionate to 
the ability of the teacher to reconstruct 
her practice. The amount of self correction 
that any teacher can cor,sciously undertek e 'is 
limited. Too many disturbances irJ the teacher's 
usual procedure tends to make the teacher overly-
self conscious. If there is overuse of correc-
tive modes which give undue emphasis to defect, 
the teacher will be c.onfused. If new skills are 
acquired they must have time to become habi tual ·;. 
before further demands are made. 
II. Educational Progress Through Scho~l Supervision. 
e, A· The Relation of the Public School uuperintendent to 
the Supervision of Instruction. 
~1 
Dr. Lotus D. Coffltnan in his address - 11 t The National 
Educational Association in 1917 showed how educational pro-
1. Coffman, Lotus D. , Proceedings of N. E. A. 191'7. 
• 
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gress had been controlled through the school superintendent. 
He said that the first American school superinten,.. 
dents devoted their attention to the more mechanical phases ·· 
of school organization and school mana gement. They emphasized 
the structural and static aspects of school procedure. As 
time went on the superintendent was told that he was a com-
munity leader, and a skillful molder of. public op1.nlon. As 
these tvro functions were exercised, the supplying of conditions 
for work and inducing a fair share of the communities activi-
ties to flow into educational channels, it was discovered 
that both of these things might be genuinely good and the 
school still be a failure. A new emphasis or point of cn.n-
tact was therefore sought. This search res1lited in the word 
"supervisior" finding a p:ilace in our voca"tlulary in the early 
seventies of the last century. But even in those days a 
clear distinction was not made betv;een it and adm.inistr~ttion, 
or between it and management or organization. I-n some insta.nces 
supervision was related to class regulation to salary schedules, 
to rules and regulations, to rna tters relating to hygiene and 
sanitation. Only occasionally was there a statement in 
theil' literature which showed that the thinkers had any idea 
that there was something deeper, and more significant than 
these. Gradually, supervision. is developing until it is 
seen that the supervisor holds a unique position fn the 
educational scheme. He is the mediator between the teachers 
• 
• 
and the superintendent. Out of the many activities per-
formed by the supervisor four great duties have evolved. 
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One o f these is that of laying out and preE~cribing Yn~terials 
and methods. He will perform this function with the assis-
tance and cooperation of his teachers. Another of the 
import&nt duties of the supervisor is that of studying the 
qualities of merit and causes of failure among teachers. 
These should be used as a basis for refining his method of 
checking and rating his teachers. A third of the great 
duties of the supervisor is that he should be familiar with 
all the approved mentEtl tests for determining the men tal 
st&tus of chiJ dren and with all the units and scales for 
measuring their achi.evement. The fourth great duty of the 
supervisor 1 s that of :i.mproving the teachi ng art. This ls 
his main problem. The duties call for scholarly st&ndards 
based upon a knowledge of historic and contemporaneous 
experience before s~pervision can be properly analyzed and 
appraised. Criticism of supervision has arisen in many 
systems because its premises have not been fulfilled. The 
attltude of the supervisor has been too largely that of 
simply passing judgment. As a ,judge he inspects, but does 
not supervise; he directs, but never leads; he points out 
faults, but never shows how to achieve a dii'ferent result. 
Goal supervision involves stating the principle behind the 
judgment and the ability to show how the application of that 
• 
• 
pr:Enciple would call for a different technique. Another 
reason for the criticism of supervist on can be accounted 
for by the manner in wbich supervisors have been selected 
and by the work they have been asked t o perform. Success-
ful teachers have been appointed supervisors, but have been 
given so much mechanical work to do during the summer months 
as well as the school year, that progressive teachers knew 
more about teaching than did the supervisors. 
Progress in this field has also been hindered 
because na arly everyone feels that he is competent to pass 
an expert opinion upon any phase of school work. In few 
fields is knowledge more fragmentary, are ideals more dis-
torted and methods more fluctuating than in the field of 
supervision. Progress in supervision should be made through 
the careful Hlld scientific study of ~. i ts problems. Mere 
opinion must give way to facts secured through trustworthy 
investigations. Experiments conducted U!'.der controlled 
conditions must supersede progress made by blind chai:lce. 
Cooperative work upon definite problems must displace advances 
made by individual workers. Sensitive n ess t o problems related 
to the teaching of the different subjects rather than interest 
in mechanical devices must characterize supervision • 
If supervisors are to merit and to dignify the 
offices they hold, if they are to be imbued ~1th a pro-
• 
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fess1.ona l spirit and in turn know how to communicate it 
to their teache:rrs, then there must be experimer1tal stations 
and agencies established in wHCh they may make investiga-
tions, and conduct experiments. Achievements in the 
supervisory field must be made by those who are controlled 
by pasdonate ideals, by those who have the disinterestedness 
of the scientist, by those \\ho are conscious of, sensitive to, 
and inspired by the real problems in their field; by those 
who are willing to study those things which r~late to the 
improvement of instruction. This will mean better tral ned 
workers upon the scientific level. 
The supervision of instruction is of cour•se the most 
essential part of the work of a school superintendent. However, 
complex and pressing are the claims of other departments 
of his office, his highest value is found in the standar·ds 
he sets for teaching, and the methods he a.pplies in reaching 
those standards. The supervisor of element&r-y work is 
warranted in seeking qua.li ty rather than quantity. The spirit 
of the work, the way in which it is accomplished, and the 
habits of application and study formed by the pupils are of 
inestimable V&.lue. Training how to study may be made one 
of the highest ends in elementary supervision. The super-
visor, recognizing those more hidden a.nd spiritual values 
which are wrapped up in school life will give hm attention 
not so much to what the child is receiving as to what he is 
actually doing. 
• 
• 
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Besides a recognition of its supreme importance, 
an effective prog1~am for the improvement of instruction 
involves five items according to Franklin W. Johnson: 1 
1. A liberal allowance of time for observing 
teachers at work. 
~. A detailed knowledge of what constitutes good 
teaching. 
3. A techni que of supervision. 
4. The securing of a 1pirit of cooperation between 
the supervisor and teachers, based on the recognition 
of the value of ~m h a progran. 
5. A testing of results. 
B. Relation of the Church School Superintendent to 
the Supervision of Instruction. 
This relationship can best be shown by stating 
what was found in the Reli. gious Education Survey made in 
Indiana.l Indiana was chosen for this survey as it is a 
representative state. I-t is centrally located, has variety 
of geographic a1 and occupational conditions; it is a pro-
gressive state educationally, it represents the dominant 
types of denominational and i n terdenomi national organiza-
tions of religious education, and the protestant denomina-
tions are we] 1 represented. 
1. Indiana Survey afReligious Education, Vol I pp. 41-42 
• 
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1 The general superintendent of an Indiana Sunday 
School 1 s a rna tu.re D'1..an 41.2 years old with no training .for 
or experience in educational supervision. His work is 
administrative not supervisory. Of the nU!Jlber surveyed, 
156 said there was no attempt to supervise the work of 
their schools. The typical teacher whose class is vis:tted 
by the school superintendent receives no suggestions for 
improvement of class room teaching. Nor does the super-· 
intendent provide a means by which his teachers may grow 
in knowledge and teaching skill while they are in the 
teaching service. Only a small fraction of Indiana churches 
conduct teacher-training clasFes and teachers' meetings 
successfully. Although the position is 11 terally fore ed upon 
a large number of superintendents, the motive which induces 
the majority of them to accept the work, is love of the 
church, love of society or love of children. Out of 252 
superintendents, 190 say they make no serious effort to suit 
the ability of the teacher to the age and general character 
of the pupils in the classes. 
The departmental superintendent is of higher 
intelligence than the general superintendent but has no 
training for supervisory work. During the last ten years 
there has been much stress placed upon departmental 
1. Indiana Survey of Religious Education, Vol I, pp.35?-444 
• 
• 
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organization of 1ile school in the local church. This 
has brought forth the superintendent of higher intelligence. 
The departmental superintendents are generally selected 
from the experienced Sunday School teachers and are more 
specific, and more direct in their methods of supervision 
than the general superintendent. 
The sl tua t ,ion would seem hopeless if 1 t were not 
that the superintendents were consecrated church workers 
who are impelled to the servicf:; because of high and holy 
motives. As it is the situation is appallir:.g, but with 
these motives there is a hopeful outlook if the right 
remedies are applied. 
C. Remedies for the Supervision of Instruction in 
the Church School. 
One remedy th.a t would aid much in bettering the 
Church School would be .: for every minister to have a course 
in religious education. The minister is the head of the 
church plant and if he better understood the prpgram that 
religious education is endeavoring to usher in, he could 
do a great deal in bringing about higher stabds.rds. · Just 
as the supervisor needs the help and advice of the super-
ir:.tendent in the public schools so the supervisor of 
religious education needs the help and advice of the minister. 
The religious education supervisor could do far 
• 
• 
better work in supervising the Church school if she had 
a religious education comrni ttee back of her. 'lbi s Committee 
would be ccmposed of about twelve members, chosen beca1.:1Se 
of their interest in the progress of the ehurch school. 
The duties of this committee would be to study educational 
problems of the church; adopt curricula; to appoint, transfer 
and dismiss teachers upon the recommendatiorJ of the super-
visor; make recommendations as to disbanding or consolidating 
organizations; sit in council with othercanmittees; and to 
be the medium of communication. This committee has as its 
executive agent an expert in religious education, who 1 s the 
1 
supervisor. 
A natural qU? stion arises now - "\nJhat is meant by 
a trained supervisor of religious education, or as is stated 
above an expert in religious education?" A tral ned super-
visor is one who has had professional training through 
special courses in religious education, and who is called to 
the specific task of supervising the educational work of a 
Church school. She is to cooperate with the pastor in 
developing within the church and community a society of 
persons who will live at all times according to Christian 
ideals and standards • 
2 It is the duty of the supervisor to arouse the 
adult membership of the chll.rch to a recognition of the 
1. The Church School, w. s. Athearn - Ch. 3, p. 26-2?-28, 
Pilgrim Press - Chicago, 1914 
2. Report drawn up by members of class in "Practicum 
Course for Directors of Relip;ions in the Local Church" 
taught by Dr. W. s. Athearn. -
·-
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educational reeds, and an appreciation of the aims of the 
Committee of Education and its executive agent, and a willing-
ness to cooperate in the r ealization of the same. Her 
specific supervisory duties are -
1. To train teachers 
2. To correlate and unify the educational program. 
by 
a. The correlation of the ex:tstirg prog r-•am.s 
and agencies within the local church; 
b. The introduction of a church centered 
program. 
3. To select a s~itable course of study. 
4. To secure the classification and promotion of 
pupils according to the best educational standards 
5. To test and measure results of teaching by tests 
administered at the beginning,middle and close of 
year. 
a •• 
b, 
c. 
Knowledge tests, graded to fit. 
Moral discretion tats. 
Spiritual discernment tests. 
6. To interpret statistics to the congregation. 
To remedy the supervision of instruction in the 
church school, the supervisor must be awake to the fact 
that to secure the best ~achers a larger per cent of its 
teachers should be secured from young people before the 
twenty-fourth year. .tit present only twenty~five per cent 
• 
• 
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are secured during the ages of eighteen, nineteen and 
twenty, the very years that the public schools recruit 61.3 
per cent of its teachers1 • This means that the church 
school should take better care of the young peOp'le during 
the years when they are making their vocational choices. 
Teaching conditions in the church school would 
be much better if the church college would produce rea[ 
church leadership as it is supposed to do. Pressure should 
be brought to bear on these colleges that would force them 
to put in more courses in Bible and Religious Education, 
or they should cease to draw on the churches for their 
support. With better trained teachers in our church schools 
we can enlarge our classes, have fewer teachers and better 
equipment. 
The teaching staff would be greatly improved 
if the teachers were encouraged to read in the field of 
religious education. Many teachers are hungry for such 
material, but they do not know where to get it. To remedy 
thu there should be directed professional reading. 
The untrained, voluntary teacher needs close., . 
sympathetic, and continuous supervision. This calls for 
a trained supervisor of religious education. When a small 
church can not afford to have a trained supervisor, it is 
1. Indiana Survey of Religious Education, Vol. I, Section5, 
Ch. 12, P• 368: 
• 
• 
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poesi ble for several churches in a given area to have one 
supervisor in common. This is known as the zone plan, 
and it works well if the zone does not include too many 
teachers. 
With close supervision there will be better 
teaching and this will mean more social significance in 
religion and more application of i tsteachings to life. In 
time this will mean that the Sunday ~chool will demand a 
good general education, professio~al training and teaching 
experience as the qualif1ca tiona for the Sunday School 
teacher. 
If the public schools can reach certain standards 
for their teachers, surely the church schools with their 
high motives can improve the teaching efficiency in the 
church sc bool. 
III. The Scientific Method in Supervision. 
A· rhe Meaning of the Scientific Method. 
"The term science in the sense of knowledge was 
long 1.l8£d to include the entire subject matter of study •• 
During the last two or three centuries the term has been 
commonly restricted to one of two senses; first as a general 
method of organization or investigation applicable to the 
phenomena of almost any field; second as a term to include 
• 
• 
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the various aspects of the study of natural phenomena; 
1 that is natural science." 
concepts .2 
1. Fundamental concepts .of the Scientific Method. 
The scientific method rests upon four fu~damental 
a. Objectivity. 
Science seeks to know facts, is outward 
looking, bases its conclusions and its procedures 
upon things as they exist in fact. 
b. Induction. 
Science seeks the evident acquaintance with 
facts; it notes their relations of sequence 
and of growing; it arranges them in series and 
classes; the:n it proceeds to form generalizations 
which it calls laws. The spirit of science is 
open mindedness. 
c. Verification. 
Its methods are ' those of precision, quantita-
tive measurement, and criticism. This involves 
the setting up of aims on the one hand and of 
standards and tests on the other, in the li~ftt 
of which the entire process may be judged • 
d. Prediction. 
The scientific method predicts results from 
1. Cyc:lopedia of Education, "Scientific Method", Vol.5, p.292. 
2. Bower, W. C., Survey of Religious Education in the Local 
Church.University of Chicago Press, Chicago, Ill.ch.1, 1919. 
• 
23 
given causes and is confident that in so far 
as it can coo.trol causes, it can control results. 
The spirit of science is not passive but active. 
The history of every positive science passes 
through two stages·: One stage is observational; 
in this the attitude is curious, passive, apprecia-
tive and critical. The other stage is experimental; 
here there is active experimentation Which is 
dynamic and creative. 1hrough the stages, progress 
becomes positive, certain and rapid. 
The scientific method begins with results, 
attempts the reconstruction of the process and so 
becomes the chief instrument of progress. 
B. The Scientific Method in the Public Schools. 
Since the public school system has grown so much 
and the course of study has grown complex, the work of the 
classroom is so absorbing that its problems mm t be studied 
in a scientific way. 1 The community must be studied. T:he 
character of each pupil and the facts about his home 
surroundings are very important. The results of classroom 
work must be e.raluated and comparisons must be me.de on a large 
scale to grade the future work of the pupils. All of these 
things are involved in the scientific method. 
1. Judd, c. H., Introduction to Scientific Study of Edooation, 
Ginn & Co., Boston, 1918, Ch. 21. 
• 
• 
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C. The Application of the Scientific Method to the 
Supervision of the Church School. 
In the early period of the development of the 
Sunday School the teaching conditions were anything but 
1 favorable to a scientific procedure. The buildings in 
which the schools were held were built mainly for rittmlis-
tic worship or for hearing of sermons. Consequently, until 
recently the work of religious education in the local 
church had to be carried. on in sections of auditoriums 
where many classes met, or in corners of buildings where 
there was no equipment and the conditions were wholly un-
sui table for teaching. Thesecondi tions used to be universal, 
and while they have been improved greatly, such condi tiona 
are still found in many churches. 'lb.e work of the teachers 
was unsupervised, and there was little advance in educatio~al 
standards. 
Since the beginning of the twentieth centu~, the 
scientific method, which had previo~sly taken possession of 
secular education, has begun to modify religious education. 
Educationists of the highest rank have become interested in 
the introduction of the educational ideal into religion as 
well as in the introduction of the religious ideal into 
education. A special method for teaching the materials of 
1. Bower, w. C., survey of Religious Education in the Local 
Church, University of ~hicago Press, Chicago, I11. 1919 
Cl:I. 1 
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religion, as distinguished from general method or from 
special method in dealing with other bodies of subiect 
matter has been worked out. Graded lessons covering the 
developmental periods of life have been made. Churches 
are erecting plants to meet their educational needs, and 
trained directors of religious education are being employed 
to carry out religious education programs. Departments 
of religious education are being included in colleges, W1ich 
means better educational leaders for the church. Standards 
and tests are also having a place in this new program. 
These things at least _indicate that the scientific method 
is being recognized in religious education. 
This gives a bright outlook to the church, because 
through the scientific method the church may exercise social 
control over the future of its own life • 
• 
• 
Part II 
The Relation of Supervision 
to 
the rmprovemen t of Teachers ir• Service 
• 
• 
I. ~e Relation of Supervim on to -the 
Improvement of Teachers :fn Service . 
2'7 
There are t\\o aspects to this problem of super-
vision.1 The supervision of practice teachers i n connec-
tion with their preliminary training course; and the 
supervision of teachers in service. The first aspect is 
usually termed the "training of teachers" and the second 
the "supervision of teachers". The supervision of 
teachers in training has for the chief end the improve-
ment of the teacher's practice, all other tr..ings a.r·e 
regulated to this purpose. In the other case the improve-
m4tnt of the teacher is secondary to the growth of the 
children. The first type of supervision involves the 
relationship of a teacher to his students; the ~cond that 
of a chief official to his staff of assistants. 
However, it must be kept in mi nd that in the 
field of r~ligious education, supervision. of teachers 
implies both types of supervision. In most cases it is 
necessary for the supervisor to train a large per cent 
of the teachers in the church school. 
If supervision is to be a real help it can not 
be long distance supervision. This means that there must 
be local officials whose chief business is supervision 
and ~ho must be freed from the distractions of adminis-
trative responsibility. Only in this way can there be 
1. Supervision of Teaching, Suzzalo, H. Boston, 1913. 
C-ylcopedia of Education. 
• 
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systematic and efficient improvement of the teach1ng corps 
at large. All sound supervision of schools must be based 
upon acquaintance with actual conditions in the classroom • 
II. Methods of Improving Teachers in Service. 
It seems unnecessary to say that before a teacher 
can be helped the ~upervisor must become acquainted with 
her work. The two most current modes of beconting acquainted 
with the work of teachert - are; pe rs ooal v1 si tb.tion or in-
spection of classroom work; and the . impersonal analysis 
of the teacher's efficiency through , examinations or s1 milar 
tests of efficiency. In the past the examination system 
has been dominant, but more recently personal inspection 
has became the chief method. 
The examination mode of judging the effectiver.ess 
of school work has had a recent revival in the attem~t to 
apply efficiency tests statistically interpreted to the 
schools. 
.~· . 
It is best for the supervisory staff in the 
largest school systems to be supplemented by a bureau of 
efficiency, employing sci entfic methods, the chief work 
being to provide the supervisory staf':f with a knowledge of' 
conditions which personal inspection does not ordinarily 
reveal. But it takes personal inspec~on to determ1ne 
1. Suzzalo, H., Supervisor of Teaching, 
Cyclopedia of Education, 1913, Boston. 
• 
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whether conditions revealed by these inquiries e::d s·t in 
each particular cle.ssroom, and for personal supervisl on to 
apply its means to the improvement of particular teachers. 
Efficiency tests are most valuable for estimating the work 
of sch ools, but they do not take the pla~e of personal 
inspection. 
Inc hoosing devices cf supervision for tt .. e improve-
ment of teachers in service it is important that the devices 
be economical, effective, usable, not multipli ed needlessl~, 
not too meager, logically related to the ends they are to 
further, not an end in themselves, and should be classified 
1 
according to well-defined distinctions. Professor Nutt 
believes that supervisors and teachers should study the 
prinCiples thoroughly, and the sruection of ru 1 devices 
should be made in keeping with the bearing these principles 
have upon the goals to be attained through the use of proper 
and adequate devices. 
1A'hen one sets his ideas down in printed form he 
knows better what he really thinks and beli.eve s. The super-
visor and the teacher ~~1 1 have a better understandir.g if 
they commit their ideas and biiefs to printed form, and 
confer upon them. The things upon which they agree should 
be printed and held by each as a guide to common practice • 
The supervisor should take the teachi.ng situation out of 
the hands of the teacher only when a real emergency exists. 
1. Nutt, H. W., The Supervision of Instruction, 
Houghton Mifflin Co., N.Y., Ch. 8 
• 
• 
30 
Such an emergency exists when the pupil is not learn:l.ng, 
and the teacher is at a loss to know what to do to help 
him; and such an emergency exists when the teacher is 
succeeding but is teaching something that is incorrect. 
The supervisor should handle the situation in such a way 
a.s to uphold the dignity and authority of the teacher, and 
to strengthen his future work. Th e supervisor should. 
begin to direct the thinkir1g of the teacher in preparation 
for teaching as well as duri ng the progress of his teaching. 
The fundamental points upon which the teachers thinking 
should be directed are: The important distinctions that 
set off method, device, and technique from each other; 
the essential charac~ristics of method, device and 
technique that should be thoroughly mastered; the making 
of weekly and daily lesson plans; the rels..tive emphasis 
in the recitation of the ot•al and wri ttefl work; the holding 
of quizzes; and the demands upon pupils in preparations 
of their• lessons. Carefully prepared detailed ou tJ.ines 
are the most economical means that the supervisor can me 
in accomplishing this .task systematically. The supervisor 
can safeguard the welfare of the pupils who are , being 
taught, and further the training of the beginning teacher 
by giving definite detailed lesson plans that the teacher 
is to follow. This is also heipful to the teacher beginning 
the teaching of a new or relatively unfamiliar subject. 
• 
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The teacher who can ace. urate ly interpret the plans of the 
expert teacher or supervisor has taken the first step 
toward independence in making lesson plans on his o~n 
initiative. Intelligent interpretation must be followed 
by effective technique in carryif!g out the plan. 
If the teachers are sincere in their desire to 
improve, they will ordinarily find the supervisor anxious . 
to receive help as well as to give help. Under s. wise 
system of supervision there will never be af! effort to 
1 
make all schools exactly alike. 
some teachers dread the visit of the supervisor 
of instruction so much that it is a. day of tension and 
etrain· Professor Wagner thinks this is the wrong 
attitude~ Many tea.chere on the other hand feel that the 
days of the vieit b1 the supervisor are among the best 
of the week or month. They look forward to the visits with 
expectations of delight and profit. They are confidef!t of 
help and advice and will be commended for nell features in 
their methods and they expect new ideas, new hope, and 
fresh courage for the daily round of difficulties. The 
teacher must be determined to get good out of the super-
visors visits. To do this the teacher must keep a note 
book for the purpose of recording difficulties as they 
arise in the instruction. Besides recei vir.·.g help from 
1. Strayer and Englehardt • The Classroom Teacher, 
American Book Co. Boston 1920, Ch. 3 
2. Wagner, C. A., Supervision of Instruction, 
Ed. Review, Feb. 1920, Vol. 59, pp 13~-141 
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the supervisor the teachers attention wilL be called to 
the difficulties noted and she will be developing strength 
and laying up resources of helpfulness. When the super-
visor makes suggestions in response to the teachers re-
quest for help, the teacher should adopt and adapt the 
the suggestions to her school. The teachers should tell 
the supervisor about the diffticulties which she thinks 
have been mastered and invite judgment on her solution. The 
teacher should follow the regular program when the super-
visor comes. I-f the supervisor wishes to see any special 
class or branch taught, request wi 11 be made. Lf the ?rork 
is careful ly planned and faithfully carried out the super-
visor wi 11 a PP" eci ate it and the teacher will get more frcrn 
the visit than if a change of program is made to "show off". 
The teacher who thus thoughtfully notes her 
difficulties daily ,1ust as they occu r and refers them to 
the supervisor, who adapts the suggestion to her needs,. who , 
reports her own successes as well as her failures, who plans 
her work and works her plans, who determines to teach aTery 
lesson as if it were to be taught under the observation of 
the supervisor, will be sure tn enjoy her work most when 
the supervisor comes to render an opinion. She will be 
better able to judge her work when the supervisor is not 
Present. When fear, discomfort or dread of the supervisor's 
visit goes, pleasUL"e and professional gain will come. 
• 
• 
The opportunity for tra.i ning teachers in s ervi.c e 
varies so widely that it is well to consider some of the 
a:> mmone st means • 1 
A. Teachers meetings. 
2 There are se,reral types of teachers' meetings: 
( 1) The general teachers meetings in vtl1ch 
a specific classroom problem is discussed in 
detail; 
( 2) Inter-grade meetings in which the problems 
peculiar to two or three grades are discussed; 
(3) Grade meetings in which detailed planB for 
meeting grade problems are considered. 
{4) Meetings of special teachers to discuss 
problems peculiar to their subjects. 
( 5) Committee meetings· i n which to work con-
structively on some problem or to hear significant 
reports in regard to work which has been completed. 
The greatest care and the most thoughtful planning 
must be exercised if teachers' meeti"lgs are to carry out 
their purposes. The topic must be a live one, and the 
teachers should know before the meeting what subject is to 
be discus sed. This wi 11 gi VEil the teachers an opportunity 
to be prepared to discuss and ask questions at the session. 
Routine matters that can be cared for in other ways h ave no 
place at such a meeting. I The time of the teachers meeting 
1. Burton, w. H., Supervision and the Improvement 
D. Appleton & Co., N. Y. & London, 1922. 
Gray, W. s., Methods of Improving Technique of 
School Journal, Vol 20, pp 263-275, Dec. 1919 
of 'l'each i ng, 
'i: eacbing, 
• 
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is also of importance. Satisfactory responses can not 
be eocpected when the time is short and when everyone i~ 
tired • 
B. The Institute . 
This teacher~ gathering is one of the best known 
professional meetings. Since attendance is compulsory, 
practically every teacher is reached. Undoubtedly much 
good has come from the institute, but many teachers disli ~e 
it and fail to see its value. This is due to the fact 
that proper speakers have not been chosen. Supervisors 
ahould have a hand in organizing and administering these 
meetings, and should co1mt it an opport Lmity for improvi ng 
the teachers. 
c. Conferences. 
If favorable conditions are provided, the very 
best supervtsory work can be done through conferences • 
. There should be the freest discussion upon the specific 
difficulties of the particular teacher. The supervisor's 
personality a nd manner of administering individual con-
ferences must be such as to encourage teachers to seek con-
ferences upon any problems confronting them. 
th Bibliographies • 
It is very important that the supervisor a~ould 
prepare and send out from time to time mimeographed or 
printed lists of books and articles dealing with current 
• 
• 
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~oblems. It is also very important that teachers be kept 
in touch with periodical literature in their field. It 
ehould be made easy for the teachers to have access to such 
literature. 
R.. Intervisi tation. 
If the plan of visiting is well planned and ad-
ministered great benefit will ~esult. It is well for the 
supervisor to take a teacher or group of teachers to observe 
one of the best teachers in the system. Follovdng the class 
period there should be a discussion of the observed work. 
Sometimes it is well to have the teacher who was observed, 
present in order that she may answer questions that arise 
in regard to her methods. Whatever method is used in visi;tin.g, 
whether the teacher is sent toroserve alone, or with a group 
or a supervisor, the value of the visit will be increased 
by the discussion that follows between the teacher and the 
supervisor. 
F·. Extension <.;ourses, Correspondence l.iourses, Lectures, 
etc. 
This type of work glves the teacher an opp10rtunity 
to secure advanced work without leaving her position. Mm y 
schools that are in ace essi ble centers are takit>g advantage 
of college-extension courses. Other schools are successful · in' 
enlis-ting their teachers in correspondence courses which are 
available at normal schools and state universities. 
The wise supervisor will make it possible when 
the occasion arises for teachers to take advantage of such 
• 
• 
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courses and of lectures and various other means that will 
improve the teacher. Concerts, museums, exhibits and what-
ever the devi ce may be will do more than develop the teacher, 
because it will ultimately reach the pupil. 
(}.., Te:ts. 
One of the most important and effective means of 
improving the quality of teaching is the constant use of 
tests as a routine part of instruction. 1 I n this connection 
s upervisors ftnd it necessary to provide systematic training 
and instruction for teachers. Teachers are instructed con-
cerning major points of emphasis for the system as a whole 
and for specific schools and grades. The results of tests 
are thoroughly discussed so that accurate interpretations 
of their significance can be made. The supervisor holds 
himself responsible for assembling the scientific material 
which relates to the problems under con sideration, and for 
their presentation and interpretat ion to the teaching staff. 
The rrc~ significant results which come from the intelli gent 
use of tests are renewed interest in teachi ng problems and 
the spirit of investigation which is developed. The use of 
te~ts f urnishes evidence that the results of t eaching are 
relatively good or poor. The nex t step i n an adequa te scheme 
of supervision is to determine the ' extent to which the methods 
and devices employed by the teacher are appropriate and 
economical. The value of training teachers to analyze the 
resul tl! of their own teaching cannot be overestimated. 
1. Gray, w. s., Methods of Improvi ng the Techni que of 
Teaching, School Journal, Vol 20, pp 263-275, Dec.l919 
• 
37 
Teachers f~equently do good or poor teaching in cer t ain 
subjects withou~ knowing why the results are satisfactory 
or unsatlifactory. The supervisor can co ntri bute largely 
to the teachers equipment by training her to analyze 
critically and intelligently the r esults of her own efform 
in a reel ta tion. 
The following device is fr Pquently ~ed. After 
a dril recitation has be en observed a supervisor hands to 
the teacher a copy of an outline co ntaining the important 
points which should be considered in a given ~pe of reci t a-
tion with the request that she review her own procedure a nd 
estima. te her effie! ency as acc urately as she can on each 
point. An appointment for a conference is made: during the 
conferenc e the supervisor and teacher compare note s . The 
strong points in the teachers work are commented on and the 
contributing causes are considered. The weak points are 
diecussed and remedial . measures are suggested. The 
diff erences in the ~gment of the supervisor and the teacher 
form a definite point of departure for profitable and 
tho rough going discussions, and gives an excellent opportunity 
for discussion of valid standards. 
1 H· Rati ng Scales. 
f) There has been much discussion in the past few 
years of the value of scales for rat i ng t eachers efficiency. 
Studies have been made of the characteristics of good teaching 
1. Gray, W. s., Rati ng Scales and Improvement of Teachirg , 
School Review, Vol 29. p 49,Jan. 1921. 
• 
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and of the causes of failures. Scores of rating scales 
have been derived and more or less widely used. In many 
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eaBes they have been more or less indefinite and unreliable 
and have been used primarily to rate teachers rather than 
to improve instruction. Nor is it enough to indicate the 
fact that a teachers work is satisfactory or unsatisfactory. 
The causes of effective and ineffective teaching should be 
analyzed in order that remedial measures may be supplied 
wherever necessary • 
• The analysis by a teacher of her ovm strong and 
,_ 
weak points is one of a series of closely related steps 
which must receive deliberate consideration by supervisors. 
In this connection the following problems are very important: 
selection of the essential qualities of a good teacher througp 
co operative effort of the teachers who are to use the rati ng 
scale; printing of the list of qualities in the most effee~ive 
form; deliberate analytical study by teachers and supervisors 
of the problems which are revealed; and a supervisory progr~ 
which enables teaders to secure help when it is needed. 
It is very necessary that the cooperation of 
teachers be secured from the outset. If a rati ng scale 
which has already been organized is adapted, it is very 
important that each item be discussed thoroughly so that 
its meaning may be clearly understood. 
If the list of qualities is prepared through 
cooperative effort the form in which the material is printed 
• 
• 
should receive careful consideration. The statements 
should be worded in the form of questions. It is more 
suggestive for a teacher to encounter the question, "Do 
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I distribute my questions effectively?", than to encounter 
the topic "Distribution of Questions". The question 
challenges more thought. Provision should be made on the 
rating card· for a record of the teachers judgment cone erning 
her efficiency in each characteristic which is listed. An 
effective rdevice is where a series of columns are made on 
the right hand side of the sheet. Very good work is indi-
cated by placing a check in one of the right hand columns; 
poor work, by a similar check in one of the left hand 
columns. When a check has been made for each characteristic 
listed on the card and oblique lines have been drawn connecting 
these checks, one can tell at a glance the strong and weak 
characteristics of a given teacher. Vfuen a rating card is 
first introduced the teachers should receive a large amount 
of help from the principal or supervisor. Lf the list of 
qualities is long. it' is advisable to request teachers to 
limit their analysis to a particular section of the outline. 
When the questions on the rating card are not sufficiently 
detailed to enable the teacher to discover the exact reason 
for poor work along particular lines it is necessary to 
provide devices which can be used effecttvely by teachers 
without assistance from the principal. The plan adopted 
• 
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by many progressive supervisors is to orga~ize a se t of 
questions Which supplement those on the score card. 
The use of rating cards will have relatively little 
value unless continuous growth on the part of the teacher is 
secured. A supervisory plan is needed which will stimulate 
co nstructive effort on the part of the teacher. The advantages 
of a rating scale are: It directs the teachers attention 
to significant problems of teaching; it leads to a careful 
analysis of the strong and weak points; it concentrates co~-
structive effort for a period of time on a single problem of 
methodology; it requires careful analysis and resourcefulness, 
usually leadi ng to rapid growth; it e stablishes a means of 
effectiv~ cooperation between the principal and the teacher; 
it secures for the principal a body of information concerning 
the needs of the teachers whkh enables him to distribute 
his time and energy among them approp~1ate to their needs; 
and it leads to a continuous critical study of problems of 
teaching so frequently omitted in otherV!ise progress! ve 
schools. 
III. Methods of Improving Sunday School 
Teachers in Service. 
There has been such progress i n religious education 
in the last few years that the outloak is most encouraging. 
Trained men and women are devoting themselves to the task 
of making the organization and methods used in the Church 
school such that they will compete with educational methode 
• 
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fn any field. This me a ns tha t there is a deman d for 
scientifically trained teachers of religion in Church schools. 
One h as been conscious of a movement "to inspire the educe.-
tional forces of our country with the religious ideal; 
to inspire the religious forces of our country with the 
educational ideal; and to keep before the publi:c ml nd the 
ideal of Rp,ligious Education, and t h e sense of its need and 
value". 
1 
A.. Teachers Training Classes. 
At a joint conference of the International Sunday 
School Association and the representatives of the evangeltc a l 
denominations, in 19os· the course known as the F'i:r·st Standard 
and Advanced Standard were formulated. l''ollowing this the 
country was floo d ed with hastily prepared fifty-lesson 
drillbook~ and ou line manuals, and tea cher-training c l a s s e s 
·.ra rylng in size from a single pup!tl to several hur dred, 
were organized in al l pa r t s of the Coimtry by promotion 
agents of denomi national publishing house s. In many citi es 
throughout the country, union classes were formed to study 
the First Standa r d Cou r se and, later, groups of classes 
were conducted in a fe w cities for the purpose of t e aching 
the various subjects required for an advanced tea cher-trmning 
certificate. 
This training was not as successful as it might 
have been. In mos t cases the textboo·ks were inadequate and 
unpedagogical, and the leaders although interested lacked 
1. Athearn, W. C.c The '-'ity Institut e for Religiou s Teacher~, 
University of 'hicago Press, Chicago, I11 . 1915, P.Ix- Foreword 
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professi anal knowledge. All these thing_s brought about 
c rl ticism and a searching analysis of the courses and 
textbooks by specialists in the field of religious education, 
and new text books were the outcome. Today with such books 
as "Primary Methods in the Church School" by Miss Alberta 
Munkers, and "Junior Method i!l the Church School", by Mrs. 
Marie Cole Powell e. very practical course can be given that 
touches the vi tal needs e.n.d problems of the teacher. These 
and other recent texts have made teachers trainir1g clRsses 
worth while. 
B . Community Training Classes. 
As specialists in reli.gious education began 
studying q;he task of training teachers for the Church 
school a new contribution was made in the V!e.y of a city 
institute. The first training center of tt.l.is kind was 
established in Des Moines, Iowa, in the fall of 1911. From 
the beginning it sought to do a high grade of uni ver~ri ty 
extension work• 
Out of this has come what is most commonly knov.n 
as Community Training _Schools. It has proved to be e. 
splendid agency through which leadership can be reached. 
In order that the community training school can be made 
to serve the most tee.c.hers, several elements must be 
included in the program. When deciding upon the location 
of the school, the accessibility and the acceptibility of 
the lOCation must be considered. Lt is not ~~se for e. 
•• 
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community school to be moved from place to pl&ce, it should 
have a habitat. The length of course is very important, 
because in training volunteer teachers the questior arises, 
"How long can the teachers be held to a courf'e"f" V!Jhere 
successful courses have been conducted the period of three 
years with thirty weeks in a year has ~med the best. 
Thl s makes it possible to begin the work shortly after the 
opening of the public schools, and to close shortly before 
the close of the public schools. In choosir1g how many 
nights in a week, and on what night the school would hold 
its session it has been necessary to take into s.ccount the 
numerous activities that most church school teachers are 
involved in. It was finally decided that one night a week 
was all that could be required and that should be on t he 
freest night of the community. Another important matter 
to consider has been the number of sessions per n1.ght. 
Two plans have been worked out in this v.hich 1 t may be well 
to designate. 
Plan 1. 
45 minute period 
-
A ~eneral lec.t ure on things 
common to all. 
15 minute period 
-
Devotions 
45 minute period 
-
Special Reci ta t1ons. 
Plan 2. 
45 minute period 
-
Class Period 
30 minute period 
-
Devotiors 
45 minute period 
-
Class period 
• 
• 
1. Introduetion to the Use of Standard Tests. 
B. Measuring Growth in Religion. 
1. Tests available for Use in Religious Education • 
(1} Sunday School Exandnation A. 
(2) Boston University Revision of Sunday 
Scho~l Examination A. 
(3) Biblical Knowledge Tests. 
(4) Multiple Choice Test of Religious Ideas. 
(5) Moral Conduct Tests. 
Part I'V 
I. Judging the Quality of Supervi s1 on. 
A· The Need of Estimating The 'North of Supervision. 
1. ~istakes Often Made by Supervisors. 
B. Means for Determining the Value of Supervision. 
1. Principles Involved in Measuring &upervision 
Efficiency. 
2. The Score C·ard as a Means. 
(1) Self-score card. 
3. Other Means of Determining Supervisory 
Efficiency • 
• 
• 
44 
The most important qu estion has not yet ~en mentioned and 
that is, "What shall be the type of curriculum?" The follow-
ing have been most satisfactory in some training schools: 
1. Biblical Courses 
Old Tes tamer:t Survey 
The Life of Christ 
The Apostolic age 
At least three out of six courses should be 
material from the Bible 
2. Departmental Methods 
Begirmers, Primary, Junlors, Intermediates. 
Senter, Young People and Adults. 
In some cases there can be combinations made 
of methods in two departments. 
3. General Background 
Psychology 
Essentials of ~hristiamtt 
In choosing the courses it is well for the teache~ 
to take some subject to meet her immedi£te needs. She must 
also keep in mind that besides knowing the su.b'.i ect -rna tter 
of religion, she must know the mind of the child and the 
method by which she can present her material to the child. 
Q)> Problem of Requiring Improvement 
Work of Volunteer Teachers . 
When it seems nee essary for s·uperi.rJtendents of 
public instruction to discuss the question. "Shall improve-
ment work be required of teachers or be voluntal'y?", one 
can immediately see the problem that is involved if volunteer 
teachers in a church school are required to do improvement 
work. 
• 
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The supervisor has to take into consideration the 
fact that the average teacher has many demands made in her 
home or business. The Indiana Survey of Religious Educatio~ 
showed that each church school teacher had at least two 
church responsibilities. The rank an¢! file of the teache.rs 
were recruited by very worthy motives, but taken as a clase 
the Sunday school teachers of Indiana are untraired. The 
median period of schooling is only 11.02 years. The teachers 
religious reading consumes between three and four hours each 
week, but such journals as, "The Lhurch School", "The 
Christian Educator", and 11 The Sunday-School Workers" are 
scarcely known. The professional training of Sunday school 
teachers is so little that it is hardly worthy of mention. 
The su1·· vey showed that some teachers had made some professional 
preparation for the public school, but the rank and fiJe of 
the Sunday school teachers have had no courses in the Bible, 
religion or religious education in any institutior of 
higher learning. 
Facing these facts one sees the great need for 
improvement work for volunteer teachers but at this stage of 
development it would not seem wise to require it. The 
supervisors can and should make a plea for it, interest the 
teachers to the greatest degree possible and help them to 
see the value of such work. The next step is to make the 
course so attractive arrl helpful that the tea.chers will feel 
they can not afford to m1 ss it. 
• 
Part III 
Measuring the Results of Teaching 
• 
• 
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III. Measuring the Results of Teaching. 
A. General Discussion of Educational Measurements. 
1. Introduction to the Use of' Standard Tests • 
Some of the problems of supervision are concerned 
with the details in improving classroom procedure, in testing 
and measuring pupil progress. "The new a nd more enlightened 
view regards the educ a tion of any particular individual as 
the conscious attempt of society to make trmt individual 
advance along certain desirable paths, the desirability of 
any particular path being determined by the capacity of the 
individual and the demands of society". This statewent is made 
in the book "The Sc.ientific Measurement of Glassroom 
R 1 Products", by Chapman and ush. Pupils must advance along 
some lines, and the aims of the schools should be regarded 
as an attempt to make pupils improve om a moral scale. 
After dec i ding what to teach the next question of great 
importance is what method shall be used. Again, it. is not 
the question of whether we are to measure efficiency, but 
rather how to measure it. There have been two methods of 
measuring efficiency; the percentage method, and the letter 
mark method. If in measuring efficiency an objective scale 
is used all competent thinkers will agree, whiJe with sub-
jective scales those competent to judge will be likely to 
disagree, unless they agree by chance. The present school 
1. Chapman & Rush, The Scientific Measurement of Classroom 
Products, Silver Burdett & Co., Boston 191'7, Ch. 1 
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me.rks are very inaccurate. When different tee.chers measu re 
the ability of the same pupils in the same sub j ect! by means 
of examinations and estimate of recitations, they give quite 
different grades. This is due to several causes. Pupile 
are given the s ame credit for an easy question as for hard 
one. If consideration of value is made, it is arbitrarily 
made by the teachers estimate of the questions importance 
rather than by the difficulty for pupils. In general the 
difficulty of the questions and the time required for answer-
ing t hem are used as criteria of value. 
Obj ec ti ve or Universal scales must fulfill three 
essential requirements :1 
(1) It m ust measure a desired product. 
(2) It must be so simple in its application 
that it is suitable for ordinary classroom work. 
(3) It must not require an undue amount of 
time in administration. 
All shall agree to use the same scale, under the 
same conditions giving the same time allowances and correcti ng 
and scoring in the same way. 
It must be kept in mind that there are dangers 
incidental to the use of scales. It is difficult to compare 
the methods of teaching. If methods are to be judged such 
matters as the following must be taken into consider ation: 
1. Chapman & Rush, Scientific Measurement of Classroom 
Products, Silver Burdett & Co., Boston 191'7, Ch. 10 
• 
• 
( 1) Time allowed in different schools 
(2) The personality of the teacher. 
(3) The type of neighborhood as detE·rmin1qr. 
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the type of the pupil. This is rJecessary because 
as a. rule the neighborhood has a great deal to do 
with the standards that the child has. It is 
an important factor in background, a~d will help 
the examiner to understand the child's e.ttitude, 
response and lackof response to various situations. 
It will help the teacher to know hovr to approach 
the pupil and ada p t certs.i n things to the pupils. 
It is a mistake to compare grou p3 that are not 
alike and to hold up standards without due consideration of 
social conditions. If rompar~n is to help in any constructive 
way the groups compared must ~ave some common ground. It 
would not be fair to a foreign group to be compared with an 
English spea~ing group if the test required an English 
speaking background, besides the examiner has gair~ed nothir:g 
of value. If two groups with a similar background and training 
are compared and one is found inferior to tl:e other, this 
shows a definite place to begin work; or1 the other hand 
groups entirely different as to background and training 
when compared show .~ust what was known in the first place 
that one group had an advantage over the other. Scales do 
not measure interest, nor do they show the method by which 
• 
• 
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the product is obtained. One can not tell from the use 
of scales whether results were secured .bY ea.sy Vl:lrk or under -
pressure. There is dange1• that the teacher may sacrifice 
everything in the clal!sroom in order to produce work whtch 
can be measured objectively. There is a tendency for schools 
to overlook those factors whd:ch do not admit of measurement 
by objective scales. 
It will take time for educe.tional measurements to 
aceomplish what is expected from them. As they are Lfl edmore 
and more the 8Cales will be improved, and the teacher who 
employs them will have a quantitative point of view. This is 
e. great need because many questionsof school procedure do not 
admit of being answered by a mere affirmative or negative -
the answer is found in quantitative measurement. 
In working out a testing program it must be re-
membered that tests are not teaching devices with which to 
stimulate interest, though they will do that; neither will 
the pupils ability increa~e merely through taking them. 
They are for the purpose of supplying teacher and supervisor 
With information upon which to base the direction of the 
1 learning process. Therefore, in erery t EC stir•g program a 
problem must be selected, for there should always be the 
formulation of a very definite IJOblem, in the solution of 
which the tests are to aid. Next the value of the tests as 
1. Pressey & Pressey - Introduction to the Use of Standard 
Tests, World Book Co. Yonkers-on-Hudson, N.Y., 1922, Ch.XIV 
• 
• 
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an aid in dealing with this problem should be determined. 
The project may be one involving t e sts of mental ability, 
since the teacher may wish simply to obtain assista~ce in 
dividing her class into sections on the~sis of ability, or 
the principkl may wish to see whether some are misplaceq 
or the supet visor may wish to compare "pupi l material" in 
various sch ols. It is a waste of time to test blindly, 
hoping that somehow some good may result. 1he proj ect may 
be o ne invof ving tests in school sub .i ects. Tests will give 
a definiten ss which coul d not be obtai ned otherwise. 
;:::~e: ::fr:::: ;::::::u::::r:a:ob:::a::u::lt:o::;:l:h:alues 
from the teFt should be made. 
when the project ha s been s e lec ted t he s upE·rvisor 
or the one in charge of the tests must become familiar 
with the ge eral nature of the t es t s . A detailed study 
should be mf de of available tests or materials, and a test 
chosen that will be practical. If the supe rvisor is in 
charge she r hould not choose a tes t without the co operation 
of the teacher. The ma j or consideration is to choose a test 
that is rea ly j ust the type of test to yield e:xac tly the 
information desired • 
It depends largely upon the nature of the test as 
to whether he . teachers should give and score the test, but 
in general t is desirable that test s should be given by the 
• 
• 
teachers. 
work. 
nature of 
hey should always be an aid to the teacher in her 
T e time of giving the tests will depend upon the 
t h e tests, the problems to be dealt vnth, and 
the general circumstanc es. In initiating a testing program 
it is best o go slowly and not undertake too much, but to 
do well wha is done. However, the value received from the 
tests will ncrease with increase in the number of tests 
g;i ven. 
T e supervisor must be able to give many of the 
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standard edlCational tests gnd to instruct teachers concerning 
1 their value and uses. A number of teachers should be trained 
under her di rection to give and interpret several tests and all 
teachers shf uld be able to give some t ests. The:. supervisor 
must be able to make the more complex tabulations and com-
putations a hd to coordinate the different studies within 
I -
her district. She should aid the teacher to adapt her teaching 
to the si tuhtions revealed by the tests. The supervisor must 
also arran~l and operate administrative devices such as 
I irregular pr omotion, sub,ject promotion, class divisions, 
special roors for the advanced and retarded pupils through 
the use of bbese tests • 
B. Me suring Growth in Religion. 
T e only true test of what a child has learned is 
1. Supervi ion and the Improvement of Te&ching, 
V';' . H. B rton, 1923, Cb. 13, p. 316. 
• 
• 
the manner n which he is tr~nslating his knowledge into 
action. up building of Christian character is a con-
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tinuous lif long process; it can never be said to be oom-
plete at an stage. We expect growth in reli gion in their 
directions. There should be an apparent growth in knowledge 
at all timer ; a growth in attitude that will be manifested 
by an incre sing appreciation of value and standards; and 
a growth in skills that will be evident by the tra~sferring 
of lmowledg into action. Growth in religion will be 
accompanied by a gro wing love for God and ones fellovMen. 
There will be an appreciation of it as a supreme aim in life 
and of acqu ring skill in acting with reference to it. A 
thorough go ng system of measuring growth in religion shoUB 
include; wledge of a general sort which will help in 
acquiring a _d understandi n g more of the Bible as a guide to 
conduct; attitudes and appreciations as will show a 
standard of values; and such skills and habits as will ehow 
the direction of the will in establishing controls on con-
duct. 
2 D • Hartshorne sums up the testing for measuring 
growth in religion by saying that the child~ practice needs 
to be tested, and that the account of this practice is to be 
analyzed i terms of religious functioning. The factors 
involved religious functioning are: Responees to foreseen 
1. Wkehes er, Margaret, Measuring Growth in Religion Church 
School, Vol. 4, April 1925, p. 301 
2. Hartsh rne, Hug>:J:I, Measurement of Growth in Religion, 
Religi us Education June 1919. 
Part I 
Introduction 
• 
• 
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eocial consequences; self-organizatio~, that is -wha t 
purposes arle formed, are they effective, and to wha t exte~t 
do they conltrol con duct; ideas a n d ideals; and valuations, 
attitudes , l ppreciations and moti v es. He says that the 
factors necessary to measure the individual capacity for 
and growth n religion are: i n telligenCE; temperame nt; i n stinct; 
individuals attitu.des and interest, ideals ar1d purposes; ard 
a knowledge of what the individual knows abou t the kind of 
personal andsocial life that constitu tes the society for wh i ch 
he is being trained. 
T e public schools have done sufficient work in 
the field of objective measurements to have available 
standardized tests in most of the echool subjects. This makes 
it possible for the t e acher to meas ure with a considerable 
degree of a curacy, the achievement of a class in a particular 
subiect in bomparison with that of hundreds of other claeses. 
education. 
is work is also being carried into religious 
good example 1 of the ki n ds of tests available 
d are the tests that were given i n Indiana 
su r vey of Rrligiou~ Education. 
Or e type was the test to measure the a mount of 
knowledge a d the degree of ethical judgment acquired by 
Sunday Scho 1 pupil. 
1. Indiana survey of Religiou s Education, Vol II 
George H. Doran Co., New York, Ch. 14. 
• 
• 
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T ~ e form of examination used for this purpose in 
the Indiana Survey of Religious Educatio n was one known as 
the True-Fa se. In this test there are presented to the 
pupil a er of statements, about half of which are true 
and the rem inded untrue, covering the material of instruction 
which it is desired to test. Pupils are asked to indicate 
by undersco ing one of the words "True-False" following each 
statement w ~ ether the statement itself expresses a truth 
or a falseh od. Professor J. T. Giles st~gests five 
advantages are gained from this kind of a test. 
M ground can be covered in a given length 
of time, th :· :in the form of essay examination in which the 
pupil was asked to write on several topics or to answer a 
number of q estions in writing. This is especially valuable 
in the Sund y school since the regular lesson peri o d is so 
short. 
e True-False examination is easily given and 
quickly sco ed. The directions are simple and easily under-
stood by ryone. Little time is con sumed preparing to 
give the t and since there is no writing t> be done in 
the test per, the entire time and energy of the pupil ie 
devoted ito eciding what is the correct answer • 
test as 
e pupils do not have the dread of a True-F'alse 
do for the old form. 
is an excellent device for teaching as well 
as for test ng. After giving an examination of this kind 
• 
• 
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' 
I 
not onlt is the teacher in possession of the knowledge 
I 
which will nable her to direct the attention of the class 
I 
I to those pa ts of the lesson where study is needed, but the 
I 
i 
class also s in a questioning mood, which makes teaching 
! 
easy. 
. Tle True-False form cbf 
testing linsfrument. The results 
and hav~ co~pared more favorably 
I 
I 
examination is a valid 
have been more consistent 
with the total estimate of 
the pupils tanding in class, derived from a variety of sources 
I 
I 
such as (wri ten work, daily recitations, essay examinations, 
I 
intelligenc tests, e tc., than any other form of tests. 
objections are sometimes urged against this 
form of ~ tesf also. 
i Th method of scoring ~~is form of test is to sub-
tract ~e nrmber of wrong answers from the number right, 
or to dciublr the number of wrong answers and substract this 
product fro the total attempts. This method of scoring 
is not ~lwa s understood, and therefore it seems unreasonable 
I 
' 
to someJ 
I 
pJa c ing 1 unt 
second critic ism, questions the propriety of 
statementsbefore immat~re minds and points 
out that fi st impressions both tend to persist and are 
difficult t supplant. 
T s argument has been answered by Dr. Charters1 
1. Survey of Religious Education, Vol II, p. 380 
George oran Co., New York, 1924. 
• 
• 
He says tha where memory alone must be relied upon the 
incorrect f rm should be avoided as much as possible; but 
I 
where a rul or principle is to be applied it is mt only 
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permies1ble but necessary that both the correct and the in-
1 
correct for. should be presented in order that the pupil may 
be tau~t t ! discriminate between them. He says that such 
a test is n cessary because of the ever present n eed on the 
I 
I 
s r t of eve citizen to distinguish the true and the false 
in his day reading. 
1 
example of this form of t e st is one referred to 
in "The In ana Survey of' R~Iigious Education", Vol. II, 
I 
educational 
I 
day School Examine. tion A". This is a scientific 
covering the Sunday School Course of Study 
estament, New Testament and Christian Ethics. 
The topics reated in the Examination are those which have 
I 
been most f treated in the International Uniform and 
I 
Graded ~ess and in other widely used lesson systems. The 
I 
I purpose of examination is the usual one of testing the 
pupil's !kno ledge of that curriculum material which he has 
I 
been taught in the classroom and elsewhere. It is a means of 
measuri~g t e efficiency of the instruction of one school 
i 
with andthe • Moreover, it helps to evalua te the sub j ect 
I 
matter of t e curriculum itself. 
1. I ndiana Survey of Religious Education, Vol. II, pp.380-384 
George oran Co., New york. 
•• 
• 
I 
i 
test which 
I 
I 
While 
i the wi 
I 
e following are statements taken from this 
ill illustrate the principle: 
hrist was fasting and beihg tempted in 
derness, his twelve disciples awaited his 
r.e~urn in Jerusalem. 
I 
I 
True False 
I 
Saul g ve his consent to the murder of Stephen 
i 
I 
1 True false 
I 
During the absence of Moses the Children of Israel 
ma1e a serpent of brass for an idol. 
Ki*g 
I 
I 
i 
j 
True 1-'alse 
was put into prison because he told the 
True f 'alse 
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I 
Bost~ J
ere was going to be a fami n.e. 
iveraity Revision of Sunday School Examinatione A. 
i 
, A 
I A in twenty 
I 
' ' 
mentioned a 
I 
was revised 
I 
True-Fa]se 
I 
I 
of a tes!t, 
I 
I 
must mark f 
I 
with at 
1
lea 
only one of 
I 
I 
ter giving the Gilee Sunday School Examination 
five church schools in Indiana, the criticisms 
ove made it necessary to revise this test. It 
by Dr. W. L. H~nson and was changed from a 
1 I est to a Multiple-Choice test. n this type 
nstead of a simple statement which the pupil 
lse or true, an incomplete statement is given 
t four proposed answers to complete the sentence, 
which can be checked as completing the sentence 
1. Indiana Survey of Religious Education, Vol. II, pp.406-~4 
• 
• 
I 
correctly. For example, instead of putting before the 
I 
child the s
1
_atement that was given in the True-False, 
"While ~hrikt was fasting and being tempted in the 
I 
wildernyss, his twelve disciples awaited hls r eturn :tn 
Jerusalem," three other answers are added as follows: 
I 
I 
Wh~le 'hrist was fasting and being tempted in the 
I 
wilder ess 
· I 
' 
disciples awaited his return in Jerusalem. 
s received the Ten Cornman dments • 
n asked Him to turn the stones i n to bread. 
s was planning to betray him • 
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e majority of teachers in the church ~chool t hink 
that a of this kind is less liable to fix wrong ~tate-
mi n d of the pupil than Vlhere the false state-
ment only one placed before him. 
I 
Biblic 1 Knowledge Tests. 
I 
j other test that is used in Sunday Schools is the 
Biblicai wledge Tests1 • The Biblical Knowledge Tests 
I prepared by Mi~s Mary T. Whitley are some of t he most out-
~tanding of this type. They test acquai n tance with the 
most widely known stories, liter~ knowledge of the Bible, 
I 
acquaintanc with the use of the Bible and memory work • 
tley tests are arranged in booklet form, so 
printed tha only one set of questions can be seen at one 
time. The ollowing are examples taken from the five tests; 
1. Indiana Survey of Religious Education, Vol, !!, pp.420-429 
• 
• 
I 
I 
I 
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and it Wlll be seen that the answer, though always simple, 
is vari~d f om test to test. 
I 
Ex.' ta en from Test I, Relationships and Location by Boeke. I 
I 
:sol mon Vl H S the son of ••••••• Samuel, Saul, David, 
I 
I Lev . 
1
Sto y of Joseph ••.••••••••• fn Numbers, Job, Genesis, 
I jEzr , 
Underline the right word. 
Fr9m T st II, Sources of Quotations. 
I 
Fr~m 1 st below find the name of the person. 
I 
;\\'ho said the quotation, and write that name in the 
[par n thesis before the quotation: 
I 
I 
1( ) Entreat me not to leave the. Vfuere 
i 
I tho lodgest I will lodge. 
David 
Abraham 
Elijah 
Joseph 
Ruth 
Moses 
Jacob 
Aaron 
From T st III, Order of Bible Books. 
I 
I 
In ,the 
I 
I 
acclord 
to ifin 
I 
th~ fi 
I 
!Bib I 
I 
I 
following lines, underline "left" or "right" 
ng as you would turn to the left or the right 
the second book if your Bible were open at 
st. 
e is open at Deuteronomy; to flnd Samuel, turn 
lef , right 
Bib e is open at Malachl, to flnd Rttth, turn left, 
rig t. 
• 
• 
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Frbm T st IW, History Facts. 
I 
Answer each question below by writing the name of one 
I 
person in the space at the end of the line. Skip any 
I 
yof do not knmv and go on to the rest. Never mind if 
i 
yo~ ar not sure about the spelling. 
I 
i Who killed the giant Goliath? 
Vvho was the boy that heard God call him in the 
' 
t? 
st V, Completed Quotations. 
in the right word, one to each dotted space, 
as the blanks above are fllled • 
••.••••••• day to keep it ......... 
his gates with. i .. . .... and into his 
i COU ' •t With. • • • • • • • • • • 
I 
i 
om these examples an idea of the ~'hi tley Test 
can be i gain d, and one can see the value of such tests. 
I 
I 
I 
Religious 
- I 
Chassell. 
Multiple Choice Test of Religious Ideas. 
t us now look at "The Multiple-Choice Test of 
1 
eas" that was made by Clara F. and Laura 'M. 
he purpos e of this t 1:: nt vas to determine whether 
the followi g statement made by the average Sunday School 
worker :is ue. "It is possible that the pup:i.ls do not 
' 
acquire a rge amount of accurate kflowledge, but they do 
re:tlgious ideas." 
1. Indian Survey of Religious Edt.lcatior., Vol. II, pp.431-438 
• 
• 
I 
importJce 
I 
I 
significa.nc 
I 
I What - 1 · 
I 
Wh ' sh l 
wn~ 
I 
How do 
I 
I How do 
I 
HoJ.. do 
I 
"t:h~t d 
Ho\l do 
I 
VVh~ t i 
Vvhlt 
i 
I 
I 
I 
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test is based upon ten questions of fur.damental 
n Protestantism. selected for use because of their 
and inclusiveness. The questiorl s are as follows: 
the purpose of the church? 
uld we study the Bible? 
uld we pray? 
you think of Jesus? 
you think of God? 
you think of the Holy Spi rit? 
es it mean to be a Christian? 
s one become a Christian? 
sin? 
you think happens after death? 
nder each of the ten questions fifteen answers 
are given w 1 ich represent conceptions that have been held 
I 
I by some jind viduaL or school of religious thought. Amor.g 
I 
the fifteen are five good, five medium, and five poor answers, 
I 
as iudg~d b 
, , I 
Protest-Jnti 
I 
the probabl~ consensus of present-day liberal 
The problem of the one taldng the test is 
to seledt t e five best answers to each question, adding 
other ariswe he desires. 
I 
! 
1 Ex ple of the Chassell 'Fest • 
I 
Vfuy uld we pray? 
! 
I Put a. ross before each of the five best answers. 
' ]1. To ask for food s.nd clothing. 
12. To ask Jesus to help us. 
13. To ask that others may receive the help they need. 
• 
• 
4. To bring rain when it is needed. 
, 5. To call se God to change his plans. 
\ 6. To come to know and share God's purposee. 
: ? • To confess our sins • 
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8. To drive away evil and unpleasant thoughts. 
1 
9. To gain victory over our enemies. 
a.o. To keep in close and loving felJowship with God. 
G.l. To make sure of going to heaven. 
12. To obtain moral peace and strepgth. 
13. To satisfy a deep need in our natt~es. 
;l-4. To thank God for all he has done for us. 
~5. To think over our problems. 
e ones making the test believe the value lie~ 
in "enaplinl the reli gious educator to arrive at the cor.tent 
of the r elil ious though life, it may furnish him with a 
background l rom which to evaluate more adequately tha:r> has 
hitherto been possible both curricula and teaching methods. 
I . 
I By arou~ing i nterest in important religious problems in the 
light of th ir varied solutions, _it may stimulate a 11 d promote 
I 
I 
effectit e d scuasion of religious beli efs and bases in fact." 
I 
I 
Biblical 
I 
I . is possible for one to know from memory many 
ts and stories and yet not understa:r>d their 
si gnificanc • Biblical facts will be of no help unless they 
are applied to our lives in a way that will develop a more 
I Christ like spirit. The Chassell tests tend to keep a person 
I 
from being 
I 
parrot-like Chfistian, that is of l e arning things 
and giving 
: 
back without any efi" ect on the thinking. 
I 
When one re lly thinks over rea sons for being a church member, 
studying th Bible,praying, etc . ne is going to take these 
things in a more serious and sincere manner. Because of 
• 
• 
1 
I • Ilhtrod m ti on 
A. Definition of Supervision. 
Supervision h~s been l~rgely ~n experiment~l field 
up to the present time, conseq~' ntly there h~ve been ~lmost 
~s many ide~s of what supervision is ~s there h~ve been 
supervisors. 
1 
Dr. L. D. Coffm~n s~ys the word "supervision" w~s 
fir~ t wed in the 11 '70 1 s, but ~s one can see from the following 
definitions it w~s at that time in a very primitive st~ge. 
"The business of ~ supervisor is to c~st ~ geni~l 
influence over his schools, but othervTise he is not to in-
terfere with the work." 
"Supervi s1. on is taking ~ broad view, the gener~l 
view, and seeing the b~ck and middle grounds ~s well ~s 
the foreground •••••••• Supervision is the vision in the old 
~nd beautiful sense of seeing things invisible." 
"The supervisor, in rel~tion to the schol~rship 
of his schools, is ~s ~ tr~veler going into a f~r country 
to e~rn w~ges and to bring b~ck treasures from its v~st 
stores of we~lth. In relation to the children ~nd youth, 
the supervisor is ~s ~ pioneer going into a great wilderness 
of primeval forests to ~ke there ~ home of civilization. 
In relation to the schools, the supervisor is as ~ sea 
c~ptain of the medieval time upon a chartless se~." 
1. L. D. Coffman, "The Control of Educ~tion~l Progress 
through Schoo-rr. Supervision." N. E. A. Proceedings 
191'7, Vol LV., P• 18'7. 
• 
• 
I 
I 
I 
I 
this the 
that 
I 
I 
will f 
i 
I Mo:nal 
I 
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ssell Tests become a means for developing Christians 
nction as a Christian ffi. ould. 
onduct Tests. 
~ We have not finished our testing prflgram when we 
i 
I have te~ted the knowledge and ideas of the boys and girls, for 
it is a [mat ~er of great importance for us to know whether or 
I 
not general zed ideals can be made to control the co r)duct of 
I 
i 
boys anq gi ls. It was because of this that Professor Paul 
I F. Voelker 
I 
Conduct [Tes 
I 
of the jitu 
were made t 
I 
daY tests. ~ I 
I 
individual 
I 
the way [to 
I 
the opp1rtu 
] T 
as worked out a series of tests known as "Moral 
It is impossible in teaching to foresee all 
tions which the boys and girls will face, so tests 
see how boys and girls act in the face of every-
Prof. Voelker set up tests that confront the 
th real not imaginary situations. He felt that 
whether a boy wilJ steal is to give him 
conduct tests give the teacher. the 
opportunity of seeing whether the right ideals have been 
I 
inculcated. The ideals must be so · reerforced by means of 
I 
emotion~l e periences that they will be able to inhibit the 
I 
I 
I respons~ of habits that are contrary to their purpose, and 
· to regul!a te the response of habits which are in harmony with 
I 
their purpo e. These tests when given have emphasized the 
1. Indi,ana. Survey of' Religious Education, Vol. I:+, pp.460-490 
2. Voelker, P. F., .r·unction of Ideals in Education,· 
Ph.d Di sertation ~ Columbia University. 
• 
• 
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fact that i eals and atti t udes play an important part in the 
control ]of uman conduct. The following are some of the 
Voelker Mor 1 Conduct Tests: The Puzzle Test; Can the sub .i ect 
be trus1ed , to steal an ob j ect which appeals to his interest 
I 
and 
' 
dity? 
ticle Test. 
iCan the subject be trusted to make a sincere effort 
to eturn a l ost article to its owner? 
Duck o the Rock Test. 
lean the sub .i ec t be trusted not to cheat i r a g~.me? 
The Ov rstatemmt Test 
I 
:can the subject be trusted to refuse credit that is 
lnot due him? 
Pur,cha brrand Test. 
lean sub J ect be trusted not to accept overchange? 
I 
I 
The Ti Test. 
iCan the sub ,iect be · tru~ted not to accept a tip for 
1
a t i fling c curtesy? 
The··t e t is given in the following way: 
;Ti p . ng is a debasing custom which either flatters 
I 
or rotects the vanity of the giver and debases the 
~el -respect of the receiver. It is contrary to 
I 
'the the Boy Scounts and the ~amp Fire Girls 
.to ecei ve tips. 
I 
Dir When the subject returns from one of 
I 
I ~is errands (care should be t a k en that is is but a 
• 
• 
I 
I 
I 
I 
sort distance ) the examiner thanks him and 
o fers him a tip for his courtesy • 
oring: T~e sub .iect is scored zero if he 
arcepts the tip; 
refuses it. 
he is scored 10 if he 
of these tests were given there 
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were certa~- conclusions drawn from them that proved that 
I ide~ls may e made to perform a function ir1 the control of 
conduct!. Professor Voelker says that the tests proved that 
the fol~owi g statemerJt made by Thorndike is true. "Morality 
I 
is morel eptible than intellect to educational influences. 
I 
I Moral traits arc more often matters of the direction of 
I 
I 
capacities and the creation of desires and aversions. Over 
I them educa ioE has a greater sway, although school education, 
I 
becausel of the narrow life of the schoolroom~ , has so far done 
I little for any save the semi-intellectual virtues." 
I 
I 
• 
Part IV: 
ng the Quality of Supervision 
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IW. Judging the Quality of Supervision. 
A. , Need for Estimating the Worth of Supervlsion 
I 
I 
I 0 e might wonder an.d inquire why there should be 
any need of checki ng up on the work of a supervisor who is a 
teacher
1
of eachers. At first thought this would seem un-
1 
necessa~. However, we must remember that some superv:i.sors 
have had no specific training for this task and may not fully 
understind he details involved in the work of supervision. 
I 
This is 
1
tru to a larger degree in the field of religioue 
educatiqn t the public school field. Religious 
i 
education.! is a new field and the background has been 
I • 
I 
largely : bui .t up through volunteer service. l ·t 1 s not a 
I 
1 ack of i app elation of the valuable service rendered by 
these volun eer teachers that makes us rea ll ze that too often 
I the work ha not been on an educational basis, but rather a 
I 
feeling jof mazement that as much has been accomplished when 
I there hE!-s b little understanding of the teach1.ng 
problem ~ as whole. Now that religious education is bein g 
' 
plac e d on a more scientific basis and supervisors are being 
employed to strengthen the work, there is a need to see just 
how much 
' 
I 
I P 
Often Mab e 
I 
! 
I 
1. Elentent 
I 
are accomplishing. 
often made by Supervisors. 
ofessor Franklin Bobbitt i n an article, "Mistakes 
1 
Principals" takes the matter of supervision up 
ry School Journal, Part I & II, Vol. XX, 1920 
• 
• 
6'7 
in a way t t would be helpful to anyone who is a ttempting 
the improvement of teaching. He made 
I 
the follow1 _g statements after conferri ng with s everal 
hundred sup rintendents as 1o spec:tfic mistakes which they 
had 
I 
arbitrary 
the basic 
I 
met with. 
rst, he says there is too often, autocratic and 
rection of work. This is a violation of one of 
inciples of good supervision. Those nearest the 
o rs to be performed should be responsible for 
much ini tia ive in proposing plans of detai 1 ed procedure, 
while those who s ta.nd that n ea.re st to the sources of authori tv 
I , 
sponsi. ble for the approval of the detailed plans 
before s.re put into actual operation. 
e supervisor makes a mistake i n taking care of 
matters tha ought to be delegated, and in trying to take 
care of i too many t h ings at one e. Her task is not to do the 
things "':ers lf, but to get them don e by the teachers whom 
I he is teach ng. 
I is discouraging to the teacher 1f the supervisor 
has a l~k .f interest in the teachers experiments. Every 
teacher sho ld bt continually taking the initiative in drawing 
up plans fo the solution of the innumerable detai.led problems 
that c orne u , and the supervisor should at all times be 
associat 'ed ith the teacher in this thinking and planning. 
is _da11ger that the supervisor Will uncons ciously 
• 
• 
create wea ess in teachers by witrilloldi~g responsibility, 
because 1 str ngth of any kind is begotten through the 
exercise function. 
e supervisor sometimes makes the mistake of 
I 
takin g too uch credit to herself. V'Jherever it is posSible 
th~ teacher should be given credit for success in her work. 
· If the supervisor is progressive minded there may 
be a tenden y for too frequent changes in policy. 'l'his 
is due to 
I 
informed, 
e fact that the supervisor is insufficiently 
as a rule this mistake results from followi:r:.g 
partial ins ght rather than following the dictates of a 
broadly con eived and vell integrated general policy which 
I 
provides in a balanced myfor eff'icient continuance of the 
work as it as developed through the years and at the same 
time provid s methods of making continuous ard gre.dual improve-
ment this work. 
ervisi on that gives an insufficient amount of 
time to work of observa tion can not expect to accomplish 
what it sho ld. Inspection is worthless if it is based on 
ill-defined standa rds. In the degree that the supervisor 
knows the t i ngs _that the oohool ought to be accomplishing , 
her directi n of the work through her own initiative and 
through app ovir;g that of the teacher car.. be made clear and 
well-define · to all concerned. Inspection is a faihlre if 
it is based on fluctuating standards. Inconsistency in the 
• 
• 
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use of ards of judgment results from vagueness of 
thoughti in ega.rd to the objectives of education. In such 
cases • 1 t 1 s possible for the supervisor to express herself 
rather defi _itely regarding the results that she desires, 
but her [ dem nds of one month may be very different from those 
of preced:tn months. Under such conditions teachers never 
know whk.t c n be expected of them. 
a definite purpose and the 
failure to tilize the results of the inspection is a mistake 
' too often 
I 
de by supervisors. Getting facts concerning 
the work c have no value unless these fa.c ts are 1:P ed. 
n, failure to report inspectiol"al findings 
to the er whose work is being inspected is a mistake. 
Teachers fe 1 that they have a right to know their success 
I 
or failure. It is not fair to the teachers for the super-
visor to cr ' ticize teachers with other teachers. The suoer-
visor who 
I 
es this has made a grave mistake. Moreover, the 
inspectiona findings should never be influenced by the 
spies on 
casiona.lly a supervisor is found who secretly 
chers. This brings about a relationship between 
them that i not conducive to the best work of either the 
teacher 'or upervisor • The performance of inspectional 
functions r qUires openness and frankne s s. 
0 her mistakes made by the supervisor include the 
following: Failure to energize and inspire the teachers and 
pupils; fai ure to develop an esprit de corps; weakness of 
i 
• 
• 
initiative; aloofness from the teachers and pupils; and an 
unsympathet · c attitude toward teachers and pupils. ~ome 
supervisors make the mistake of doing thi n gs to avoid 
friction or discussion of controversial questions. They 
I 
make a mist ke if partiality is shown to teachers, or if 
there is ex ess intimacy with teachers, on the other hand 
it is a mis ake to assume an unnatural air of dignity. No 
matter what else is done well the supervisor must be careful 
of her ap pe ranee and must learn self-control. These thi ngs 
will help h r to do more efficient work with the teachers, 
and she wi 1 make fewer mistakes. The : supervisor who 11 ves 
the part of a full grown citizen in the connnuni ty can expect 
to do more orthwhile supervision in the classroom. 
en one remeMbers that the above mistakes are 
those that re common to the field of su pervision, there 
B. 
1 
Mens for Determi ni~g the Value of Supervimon. 
e supervisor's worth is to be judged primarily 
by her s .kil as a leader, as a teacher of teachers, .1ust as 
th~s is to be judged by their skill as teachers of children, 
I 1 
says Prof. F'. :M . McMurry • In the public school field the 
superint~nde t advised the supervisor and directs her work, 
I 
however,
1
all wing her to take the initiative. Iro the field 
I 
1. McMufry, F. M., Elementary §chool Standards, 
Yonkers- n-Hudson, New York, World Book Co., 1914 
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• 
of religio s education the supe r visor is res ponsible to 
the pas ~or nd to the board of religious education, but 
is as an expert in her field. 
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first duty is to her teachers, to help them 
grow prbfessionally. Her general relation to her teachers, 
is that l of adviser, basing her advice on reason and granting 
right to ify or, for good rearons to reject it. With the 
attitude an adviser the supervisor must prove helpful 
to her teac ers by connecting the details of their classroom 
ins true ti o . w1 th the a1 ms and principles of education. 
To the t that the supervisor can do this, and according 
to the t in which she does i t , she is efficient as an 
educational leader and supervisor. We shall later see by 
I 
what means she can be judged to be efficient. 
be adequa te 
I 
standards 
I 
I 
book "The 
les Involved in Mea~uring Supervisory Efficiency. 
e results of the supervisory activities cannot 
measured without the employment of a set of 
sed on objective data. Prof. H. w. Nutt in his 
1 pervision of Instruction" sets forth the 
¢nciples valved in mEa suring supervisory efficiency. 
1. 
1. definite attainable goals or outcomes 
are to be realized by means of the supervisory 
act vities • 
]2. Designate definite types of objective data that 
1may be taken as evidence of supervisory efficiency, 
I 
I 
eh. ,16, Houghto n Mifflin Co., Boston, Mass. 1920 
I 
• 
• 
2 
Since thAt time supervision has evolved and it 
now rests on a rather sure footing. We think of supervision 
includ ing all that has to do with the improvement of te~ching, 
and in the final analysis it is concerned with the improve-
ment of the child. 
J. Dr. W. s. Gray gives us a statement of the 
function of sup ervisio.n that helps us to see the modern view-
point. 
"The function of supervision is the improvement of 
ins tr~ tion, the encouragement of good work, and the con-
structive elimination of ineffective efforts and misapplied 
energy •••• Expert supervision should lead teachers to e. broad 
vision of teaching problems, to a broad range of experience, 
so that the work of one grade may be seen in relation to the 
work of other grades, to an understanding of needed revi~ions, 
of necessary growth, and of the final outcomes of instruction." 
B. ID~stinctlon between Supervision and Administration. 
Supervision and administration are often used inter-
u.s e. 
changeably, but th1sAis not correct. When a supervisor is 
given administrative duties supervision must suflt'er. 
Supervision properly includes all that has to do 
with the improvement of the teaching function or it may be 
s tated in a different way by saying that it includes all 
1~ w. s. Gray. "Methods of Improving the Technique of 
Teaching", Elementary School Journal Vol XX. 
• 
• 
in rder to get away from general !mpressior-s 
I 
and subjective influences. 
,3. Secure designated types of objective data 
I 
lfro as many accurate and reliable sources as 
I 
pos ible. 
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14. the supervisory perf,:J_rmances themselves 
1
as vidence of the efficiency of supervision; 
' 
'mak both the quantitative study of the duties 
i 1per ormed by the supe:t'visor and a qualitative 
I 
supe rvisory performances. 
1 
lese principles can. be applied to si tua t1 ons in 
religious e ~ ucation. For instance: 
' 
' 1. The supervisor can set a goal for every · teacher 
of certain department and eventually for the 
: tea hers of entire school to become a member of a 
tra ning class. 
2. There are definite types of objective data 
1
tha may be taken as evidence of supervisory 
leff ciency such as a score card; and a chart . 
,of 
I 
' the 
I 
:3. 
iacc 
I 
~ ins 
a p 
I 
I tOf 
I 
he church school activities before and after 
supervisor began her work. 
The educational committee can secure dese·riptive 
unts from the church school teachers of dednite 
ances when the supervision has helped them solve 
blel}l• The supervisor herself can keep a record 
ases where she has improved teaching through 
• 
• 
cha ge of organization, developing new curriculum, 
1 COn r erenC es , etC • 
1
4. With help from the teachers and supervisor, too, 
1
botl a qualitative and quantitative study of snper-
visr ry performances can be made by the pastor and 
edueational committee. 
T ese principles present a coherent scheme, a 
definite ba , kground against which any particular supervisory 
situation . y be pro.)ected to determine the limitations of 
the program or plan of measurement that is practicable in 
that lar situation. 
e one estimating the wor,th of supervisory tasks 
be limited o very definite and tangible goals that are sure 
supervisor should give account of her work to 
the r whose direction she is working and to whom 
she is acco ntable for the success of her work. Then the 
supervisor' work should be compared with that of previous 
' years or if the work is being done for the first time to 
work in som other supervised system. Much can be told as to 
the quality of the supervision by the attitude of the teachers • 
I the public school system there is no plan 
fo r trainin teachers, but in normal school and in church 
echools \def ni te plans are made for training teachers. Where 
there are t aining school conditions there are certain types 
• 
• 
of evidence of supervisory efficiency. 
The lesson plans of teachers , which show the I 1. 
I 
' 
: de opment of the ability to apply the principles 
I I Of ethod to the organization of subject matter, 
I 
: the 
I 
saection of good devices for its presentation, 
land the formulation of a program of technique that 
I 
I 1see s suitable to the particular situation. 
2. Skill in actual teaching as shown by the last 
1two or three weeks of the practice teaching of each 
I 
ent teacher. 
1 3. Final grades given teachers on their practice 
4. Judgments of teachers as shown by a questionnaire 
sco e card indicating the items in which they have 
I bee materially helped by supervision. 
I 
15. Scholastic records of pupils being taught by the 
ent teacre rs under supervision. 
Quantitative record of the supervisory activities 
'car ied on by the training school supervisor. This 
line udes a ll kinds of outlines issued to teachers and 
!the 
' 
I sup 
I 
: '7. 
I 
1
as 
:wit 
course of study materials formulated by the 
Qualitative study of the supervisory performances 
de through personal contact of the administration 
the supervisory si tua ti on. 
• 
• 
?5 
i 
The Sc re Card as a Means. 
T e practice of gping to the recipient of educa-
tional cour es to get testimony as to their practical value 
is becoming more and more common today in the education world. 
I 
The result,s of such an inquiring at least serves as a balancing 
check again t the evidences of the supervisory performa!lces. 
A score 'car for the teachers rating of supervisory aid 
he supervisor is good for this. rendered by 
I 
I Mi s Ka therin T. Cranor has worked out a self-
I 
scoring ! car 
I 
I 
school vrork 
I Miss Criner 
I 
the most im 
I 
1 for supervisors as an aid to efficiency in 
In the working out of the score card presented 
says she att_empted merely to list and ewuate 
ortant of the educational, social and personal 
qualificati ns that are necessary in order to fit one for 
I 
i 
the wor'K in supervision. The aim is ~ not to measure the 
I 
efficiency f the supervisors work, but rather to call to 
I 
her att1nti n certain desirable qualifications with the hope 
that the s c ring of its various points may lead to reflection 
I 
along these lines and result in higher ideals and standards 
of educ atio al efficiency among supervisors. The supervisor; 
needs a ~ tru y critical mind toward herself and her o~m work. 
I 
She neeqs t be fairminded and big enough to be able to put 
aside h~r o n private interests and work for the good of the 
whole. !The conscientious self-scoring of certain desirable 
I 
i qualif:lll:!Jtio s of the supervisor should lead to better training 
I 
I 
1. Educ'ati Administration and Supervision, Vol.VII,pp 91-100 
Feb 19 
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• 
'76 
more tic leadership, and to a more helpful attitude 
toward her ellow workers. Miss Crane~ did not mean to use 
the self-sc ring card as a measure of efficiency beca~ e it 
I 
I is impossib e to measure with any degree of accuracy ones 
I 
own ability and personal or social qualificatior1s. However, 
I • 
it give: thf supervisor an estimate of her work and reminds 
her of her eak points. Such a card would help her to con-
sult with a group who are passing on her ef~iciency, and if 
I 
I 
after r~tin herself she would discuss the rating with her 
adviser : it ould be valuable to the entire system. Because 
of the of such a score card it is given here. 
Sco e 1,000 points. 
A. 
1 
Ed lCational, Social and Personal Qt:a lifica t1 on s - 260 
I a. Liberal Education. 
1. General Education. 
2. Training in special subjects. 
3. Educational viewpoint. 
4. Breadth of vi si oo. 
b. Tact. 
1. AbD..ity to understand and to get along 
pleasantly with people. 
2. Ability to inspire teachers to do and 
give their best. 
3. Wise management of teachers and of p upils. 
4. The a'bility to gain and keep the l'espect 
of teachers and pupils. 
c. Tolerance. 
1. Respect for the opinions of others • 
2. Consideration. 
3. Openmindedness. 
4. Broadmindedness. 
5. Unselfishness .• 
6. Democratic viewpoint. 
40 
40 
• 
• 
I 
I 
I d. Poise. 
1. Pleasing gracious manner. 
2. Ability to meet people with ease. 
3. Dignity • 
4. Self-control. 
~ e. Appearance. 
1. Dress (simple, becoming). 
2. Neatness (person and dress). 
35 
30 
:f. A cheerful, happy, good disposition, 15 
I 
and a sense of humor • 
. g. ~ualities of leadership. 
I 
lh. Loyalty to superior officers. 
I 
I Ji. Ability to speak before an audience. 
I 
] j. Patience. 
I 
B. J Th Course of Study. 
30 
30 
5 
5 
1 a. Ability and disposition to cooperate, 30 
with teachers and others who are concerned 
in the making of the course of study. 
b. Ability to work out a course of study . 80 
which is well organized, flexible, 
sui ted to conditions, workab le and 
psychological in arrangement. 
' 
1 c. Ability to interpret the c ourse of study 30 
I 
I to teachers • 
I 
c. Re ationship to Teachers. 
a. Wise selection. 
1. Pleasing personalit~ 
2. Desirable social qualifi c a tions. 
3. Training and experience. 
4. Teaching ability. 
5. 0 readth of view. 
77 
1 40 
200 
• 
• 
I 
I b. Consideration of heal th of teache ra 20 
c. urowth as a result of wise improvement. 30 
I d. Encouragement of sel !-improv ement 20 
through study, throu ~ c xtensi on and 
summer course a. 
I 
I 
1 e. Effort to give teachers an opportunity . 2 0 
initiatives, growth, developmen t and 
a dvanc ement a.s to salary and rank. 
I f. Effect of supervision on the 11 ves of 20 
teachers • 
:g. Skill in helping teachers realize the 30 
necessity of, and how to identify them-
selves with religious, social, educational 
and recreational interests of the community. 
'78 
ih. Ability to cooperate with teachers, to see 30 
their viewpoint and to utilize the ideas, 
experience and material which they are 
I 
n. l 
I 
I 
able to contribute. 
Toward Ins true ti on .• 
a. Visiting Classes. 300 
1. Helpfulness. 
2. Unobtrusiveness. 
3. Tactfulness i n giving criticism, 
constructive cri~icism based on 
educational principles. 
4. Ability to coopera t e with teachers 
in getting over the course of study. 
5. Helpfulness to teachers in main-
taining a. high standard of work. 
6. Skill in cor:ducting model lessen. 
'7. Helpfulness in the working out of !1. 
grading system which will be an accurate 
measure of instruc! tion. 
8. An interest in the social, physical 
and moral wellbeing of people. 
300 
• 
•• 
E· Attention to Details of Work. 50 
. a. Ability to select tests, referepce 20 
books, illustrative and demorstration 
materials. Careful reviewing of books. 
b. Routine work. 30 
1. Reports. 
2. Cort'espond ence. 
3. Meetings. 
4. Consultations (teachers and pupils). 
F. Pu lie i ty. 50 
a. Dealing with pupils. 10 
b. Community spirit and interest in 10 
education extension. 
c. Educational Exhibits. 10 
d. Newspaper reports. 10 
e. Parent teachers association • 10 
1,000 
0 e of the valuable thirJgs about this score card 
is that it urnishes one with a statement of relative i~portance 
of the diff rent supervisory duties. This tends to keep the 
supervisor etter balanced. If she is giving a great deal 
of time to 
she should 
course of study and yet is not attain\i:ng What 
can check up to see if her relationship with 
the teacher is getting sufficient attention, or if she is 
stressi:qg tail too much and so on. VJhen one bas a defil'l.i te 
statement o relative importance to go by, there will be more 
alertness o the part of the one using it. 
• 
• 
i 
Other eans of Determining Supervisory Efficiency. 
T e teacher can furnish evidence for measuring 
I 
the worth o supervision by giving a descr:tp:ive account 
of ways ! in hich the supervisor has c ontr:tbuted to her 
trainin.g. 1 The teacher knows her difficulties in at least 
a general w and realizes whm and how the supervisor has 
actually gi · en help, and can render an accurate descriptive 
account of the help given. Prof. Nutt gives an example of 
supervisory helpfulness. 
T e teacher ma y be handicapped in his work on 
I 
80 
account 1or lack of certain lines of general training, which 
she might r .adily overcome by individual study lm.der wise 
direction. If the supevisor discovers the eource of the 
teachers di ~ ficulty, points out the remedy and directs the 
teacl::fr in r moving the defect, the teacher• knows quite 
I 
definitely nd in what degree the supervisor has p;iven 
valuable se vice to her. A brief concise statement of the 
amount df t me spent by the supervisor, and the ki:r.ds of 
suggestions discussions, and helpful acts performed in 
rendering tbe service, shbuld be set· down in the proper place 
Every time this sort of assistance is given 
the teacher accurate record should be made. 
T e supervisor should be ready and willing to 
supply data on her own activities that can be used in checking 
1. Nutt, H. W., The Supervision of Instruction, Ch. XVI, 
. Estimating the W•orth of ~upervision. 
1 
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up the othe data secured by the administration. 
0 e important form of data that the supervisor 
should funJ sh is that of typewritten copies of a 11 kinds 
of mate~ial that she puts into the hands of the teachers for 
I 
I 
their guida ce and direction. 
I 
A,other yital form of data that the supervisor 
should sub t to the administration is that of definite plans 
I 
I 
of supervis on. These plans should show how frequently the 
I 
supervisor xpects to visit the work of e ach teacher, when 
these visit are to occur and how much time viill be spent 
on t. This, of course, would be flexible. 
A third form of dat~ should be that of definite 
~tateme~ts nd information concerning the conducting of 
with teachers. This Should include the time 
spent in in i vi dual and group conferences ar.'d should give 
I 
in brief, c ncise form the essential points concerning the 
I 
matters ,dis ussed and with a statement as to apparent resu l ts. 
must 
work. 
by 
e qualitative study of supervisory performances 
by actual personal contact with the superv1_sor's 
e work of supervision must justify its existence 
ing adequate ob~ective evidences of its efficiency. 
The obj ecti e evidences may be secured through first setting 
up a body o guiding principles and then by formulating a 
program , tha will enabl e the administrator or supervisor to 
apply t~e p inciples to the measurement of any particular type 
of supervis ry situations. 
.. 
that has to do with the improvement of the child. Super-
vision has for its purpose teaching the teacher and the 
efficient education of the child. Lt exists that the 
education of the child may be more effective in its results 
and that it may proceed under better conditions. It en-
dea.vors to unify the aims and efftorts o f the teaching ·staff 
through study and discussion. 
There are other functions that are essential 
to the work of the school, that are not strictly speaking, 
supervisory functions. ~et us consider a few of the ad-
ministra.tive duties that have too often been given to a 
supervisor. 
Adminis tra tlon 1 has to do with the general policy 
of the schools. It attempts to arouse the public to 
edue'fltional needs. The inspection of building, recommenda-
tions for repairs, determining promotion requirements and 
type of records and reports to be kept fall under the head 
of administration. The field of administration and general 
policies is more often than any other stated as that wherein 
supervision may not take initiative 'Mthout the superintendent's 
approval. 
c. The Necessity of Supervision • 
4 The need for supervision arises from several sources. 
1 . Fannie w. Dunn - Distinction between Supervision and 
Administration. 
2. Dutton and Snedden -"A.dt;tinistration of Public Education i;n 
the United States", Ch. XV]- & XVII:. MacMillan Co., N.Y.l910 
• 
Summary 
• 
• 
• 
teacher, 
supervisor 
handle 
of the 
work of 
Smm.ARY 
pervision has for its purpose, teaching the 
the efficient education of the child. The 
deal with the teachers as she would have 
deal with the pupils. The supervisor should 
situation in a way that the dignity and authority 
. r would be upheld, and in a way that the future 
teacher will be strengthened. 
there is to be progress in supervision it will 
come about hrough careful and scientific study. There must 
be co ope rat ve work upon definite problems, and there must 
be are willing to study those things which relate 
to the impr of instruction. The true supervisor 
will 
life 
I 
I 
spiritual values wrapped up in the school 
more attention to what the child is doing 
than to what he is reCEiving. 
A recent survey of religious education was made 
in Indifna rhich showed that the typical teacher in the 
Sunday ~chofl receives no suggestions for . improvement of 
classrof rn ttbaching. The superintenden1B' duties are adminis-
trative 1 rat .er than supervisory, and he makes no means by 
I 
which his teachers may grow in knowledge andteaching skill 
I -
I 
while they re in the teaching service. 
I 
e situation can be remedied in the ehu.rch 
school ucating the minister who is the head of the 
• 
plant, by .aving a religious education committee in each 
church,
1 
that will give backing to a trained supervisor who 
is the exec tive agent 
I 
her spelifif task the 
of the churbh scb ool. 
of this committee and who has as 
supervision of the educational work 
The church colleges need to be 
awakeneh to the fact that they should produce real church 
leaders~ip. The untrained, voluntary teachers need to 
have a fiel r of professional reading opened up to them, 
along w~th close, and sympathetic supervision. 
S _perviston to be scientific rests upon four 
fundamehtal concepts: objectivity, induction, verificatio~, 
and pre1ict on. It is only through the scientific method 
that superv sion can become an instrument in progress. 
I 
Religious e uca.tion, when supervised through the scientific 
method beco es a means by which the church may exercise 
social control over the future of its own 11 fe. 
. I 
1 
Il supervision is to improve teachers in service 
the supervi or must become acqua inted with actual conditions 
in the JlasJroom. 
. I 
1 Tlie current modes of bero ming acquainted with the 
work of tthe a.chers is personal visitation, and the impersonal 
I 
analysis: of the teachers' e:frficiency through examinations 
I 
eats of efficiency. 
T e supervision of teaching is a cooperative rather 
than a. cbercive function. The supervisor must remember that 
I 
• 
• 
the teabher and her ideas are to be respected, and that 
different t achers are to be treated in different ways. The 
I 
I 
supervisor f the highest type will take into account the 
I personality and individuality of the teachers. 
I 
Whatever methods the supervisor uses for the 
improveknt of teachers, the teacher and the supervisor 
should ~e d termined to get good from the visits that the 
I 
supervisor kes. Some of the commonest means for improving 
I teachers a.r ; teachers meetings, institutes, conferences, 
I 
bibliogfa.phf es, intervisita.tion, e;K:tension courses, corre-
spondence courses, lectures, etc., tests and rating scales. 
. I I . 
I I the field of religious education there has been 
a movement o have better trained teachers and this is 
being done argely through teachers traini ng classes, and 
I 
I 
through lcommunity training classes. The great 
this :fi'fld L to inspire tea chers to take the 
problem in 
courses 
because wit 1 volunteer teachers it is impossible to requir•e 
I 
te acher~ to give time to something they are not i nterested 
in. It lis the supervisor to help the volunteer 
I 
I teachers a.pprecia. te various means of improvement. 
e supervisors of religious educ Htion have 
realized thl t there was the same need of measuring the 
! 
results 'of eaching in their field a.s there is in the public 
school 
T e only test of what a. child has learned is the 
• 
• 
I 
I 
I 
manner J n 
be growth i 
i 
ich he is using his knowledge. 'l'here 8l ould 
knowledge, attitudes and skills. 
j It is now possible through the use of standardized 
tests, f or t he supervisor to test Biblical knowledge, 
religious i , eas and moral conduct of the pupils. 
I 
i T ere are mistakes common to the field of super-
1 
vision that make it necessary to estimate the worth of 
I 
supervi j ion [ In order to adequately measure the result of 
supervisory activities, there must be as et of standards 
I 
I based on obfiective data. The score card is one means of 
estimat i ng lhe worth of supervision. A score card placed 
i I · 
in the hands of the teachers and also in the hands of the 
I I 
supervifj!Or herself is valuable. 
I Tle supervisor Should be glad to supply data to 
the ad.minis1ration that will aid them in estimating the 
I I . 
value o~ her service. Unless there is objective evidence 
I 
of her effi iency, the supervisor should not continue in 
! 
I 
the posi tio ' • 
• 
I 
I· 
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